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ABSTRACT

This study explores Indonesian EFL students’ perceptions toward non-native English
accents after exposure to Global Englishes materials and examines how they negotiate accent
diversity with continuing native-speaker expectations. Although previous studies have
examined attitudes toward English accents and have shown the potential of GE-oriented
instruction to promote acceptance of accent diversity, limited attention has been given to
how Indonesian EFL students who have received GE-related instruction perceive and
negotiate non-native English accents. Employing a qualitative research design, data were
gathered from undergraduate students in an English Language Education program at a
public university in Bandung who had completed a Listening for Academic Purposes 2
course. Preliminary insights were collected through an open-ended questionnaire
distributed to 22 students, followed by semi-structured interviews with six purposively
selected participants to explore their viewpoints in greater depth. The data were analyzed
thematically utilizing NVivo software. The study revealed that students generally recognized
the legitimacy of diverse English accents and prioritized intelligibility over native-like
pronunciation. However, exposure to GE did not completely eliminate preferences for
native-speaker accents, which remained associated with prestige, attractiveness, and
personal language-learning goals. Students therefore demonstrated an ongoing negotiation
between their growing acceptance of accent diversity and their continued orientation
toward native-speaker models. The findings suggest that GE exposure can support greater
awareness of accent diversity, while native-speaker ideology may continue to shape
students’ perceptions and preferences. This study highlights the complexity of developing
more inclusive perspectives toward non-native English accents in the Indonesian EFL
context.

Keywords: Accent Insecurity, Global Englishes, Linguistic Ambivalence, Non-Native Accents, Student
Perceptions.

INTRODUCTION

English has become the most widely used language for global communication,
particularly in education, media, and professional contexts (Ilyosovna, 2020). As a result,
English is no longer used exclusively by native speakers, but increasingly by speakers from
diverse linguistic backgrounds. This global expansion has changed the way English is used
and has given non-native English speakers an increasingly important role in shaping how
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the language is spoken. As Kaur & Raman (2014) said that because of this global expansion,
the linguistic landscape has shifted, and the number of non-native English users worldwide
has vastly outnumbered native speakers. In this context, non-native English speakers can be
understood as those for whom English is not their first language (Jenkins, 2012).
Consequently, this quantitative demographic shift redefines what it means to be a competent
speaker, moving the conversational focus away from traditional cultural hubs. In mapping
out this evolution, Jenkins (2015) notes that this widespread use has resulted in diverse
English accents shaped by the speakers’ first languages and local identities. These new ways
of speaking reflect where people come from, showing that the spread of English around the
world does not mean giving up local accents.

In sociolinguistics, an accent is simply understood as a distinct way of pronouncing a
language that is connected to a specific region, ethnicity, or community (Fitria, 2023). This
localized pattern functions as an auditory signature, reflecting the shared historical and
social background of a community. It shows how the phonological sounds and intonation of
a speaker’s native language naturally influence their pronunciation when they communicate
in a foreign language (Lippi-Green, 2012). This phonetic influence is a systematic and
predictable outcome of multilingualism rather than an accidental error. This massive
increase of multilingual English users has brought a much-needed new perspective in
English Language Teaching (ELT), commonly known as Global Englishes (GE). This
movement reshapes the classroom space by encouraging educators to integrate diverse non-
native variations into standard instructional tasks. When introducing this shift, Galloway and
Rose (2015) emphasize that English no longer belongs only to native speakers, arguing that
there is no single "correct” form of English because the language naturally varies across
different cultures. This diverse perspective challenges classical pedagogies that measure
correct language use against one geographical standard.

To understand this spread, Kachru’s (1986) Three Concentric Circles Model provides a
foundational framework for understanding the historical spread and sociolinguistic
distribution of English worldwide. The model distinguishes English use into the Inner Circle,
where English is traditionally used as a native language, the Outer Circle, where English has
developed institutional functions in postcolonial contexts, and the Expanding Circle, where
English is primarily learned as a foreign language. From this perspective, Indonesia is
traditionally categorized within the Expanding Circle because English is primarily learned
and used as an additional language rather than as an institutional or native language.

However, the model has also been discussed in relation to the increasingly diverse and
dynamic use of English worldwide. Its categorization of English users may not fully capture
the fluidity of contemporary English use, particularly as English is increasingly used as a
lingua franca among speakers from diverse linguistic backgrounds (Al-Mutairi, 2020).
Therefore, in this study, Kachru’s model is used primarily as a contextual framework for
understanding Indonesia’s position within the global spread of English. The study further
draws on a Global Englishes perspective to consider the diversity and legitimacy of different
English varieties and non-native accents.

From the Global Englishes perspective, both the native-speaker model and the
competent non-native speaker model are equally valid for learners in this context (Fang &
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Widodo, 2019). This theoretical view treats intelligibility as the primary goal of language
learning, which justifies the legitimacy of localized speech varieties. To support this idea,
classroom interventions have been done worldwide to raise students' linguistic awareness
(Galloway & Rose, 2017). These instructional practices aim to expose students to various
accents, teaching them to listen to global varieties without judgment. To close this
discussion, Kusumaningputri and Widodo (2018) demonstrate that these progressive
pedagogical movements are designed to help students build intercultural communication
skills as global citizens. This pedagogical effort ensures that learners can successfully
negotiate meaning in diverse transnational networks where localized speech patterns are
the norm.

Despite this inclusive theory, English education in many EFL countries still strictly
prioritizes native-speaker models like American and British English as the ideal targets
(Yuwita & Ambarwati, 2023). This conservative approach creates a sharp divide between
inclusive university lectures and rigid institutional expectations. In many classrooms,
students are implicitly pressured to sound like native speakers, which wrongly positions
non-native accents as deficient or incorrect. If left ignored, this preference can cause serious
psychological issues for students, such as low self-confidence, language anxiety, and a deep
reluctance to speak in class (Dirham, 2022). Moreover, as observed by Young and Walsh
(2010), these accent-based judgments create a strict hierarchy that marginalizes local
identities and affects how speakers are judged in terms of competence and credibility. This
phonetic hierarchy functions as an institutional filter, unfairly lowering a speaker’s authority
based on external performance. In the Indonesian context, these judgments are constantly
reinforced by deep-rooted societal beliefs that tie professional mastery strictly to native-like
speech patterns.

Previous empirical studies show that introducing Global Englishes in the classroom can
successfully build learners' confidence and create positive attitudes toward accent diversity
(Boonsuk et al., 2021). These classroom lessons show that systematic pedagogical exposure
can temporarily dismantle negative student responses to localized speech. In the Indonesian
context, non-native English teachers also generally accept localized accents as a valid
standard for communication and identity (Dirham, 2022). This local teaching community
values functional clarity over native approximation, proving that academic circles
understand the value of non-native identities. However, these developments do not
necessarily indicate a complete shift away from native-speaker ideology. Furthermore, a
crucial point is raised by Afra et al. (2024), whose recent work emphasizes that a student's
accent preference is deeply tied to their personal identity, involving a complex interplay of
regional heritage and individual agency. This internal attachment reflects how individual
speakers navigate their cultural heritage while striving for global integration. However, a
persistent problem is that native-speaker norms often remain deeply embedded in learners’
personal goals, even when they intellectually know about diversity (Wang, 2016). This deep
attachment demonstrates that classroom information alone cannot completely override the
desire to conform to dominant global structures. Overall, these findings point to a tension
between what learners know about English diversity and what they continue to value as an
ideal form of English.
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This tension is consistent with the broader view of English as both an empowering
resource and a hegemonic force. As Saarinen and Ennser-Kananen (2020) argue, English
simultaneously functions as an empowering resource and a hegemonic force, meaning that
discussions about accent are never just about language sounds; instead, they reflect deep
institutional tensions tied to social, political, and cultural power dynamics. However,
previous research has largely examined either learners’ awareness of English diversity or
their continued preference for native-speaker norms, leaving less attention to how these
orientations coexist within the same learners. In the Indonesian university context, this is
particularly important because students may recognize the legitimacy of non-native English
accents while simultaneously regarding native-like pronunciation as a more desirable or
credible model. Thus, the gap is not simply whether Indonesian EFL students accept accent
diversity, but how they negotiate competing beliefs about English pronunciation, legitimacy,
and proficiency after being exposed to Global Englishes.

To address this gap, this study explores Indonesian EFL students’ perceptions toward
non-native English accents after they have completed a Listening for Academic Purposes 2
course that incorporated Global Englishes content. . The primary objective of this research
is to critically analyze how students conceptually perceive and evaluate the paradigm of
Global Englishes when confronted with diverse global accents. By focusing on students who
have received explicit exposure to Global Englishes, this study contributes to a more nuanced
understanding of the relationship between Global Englishes awareness and native-speaker
ideology. Rather than treating increased awareness as evidence of a straightforward shift
away from native-speaker norms, the study conceptualizes students’ perceptions as a
process of negotiating competing beliefs about English pronunciation, legitimacy, and
proficiency. Therefore, this research contributes to addressing this gap in the Indonesian
ELT context by examining the cognitive readiness of EFL students to embrace Global
Englishes while navigating persistent native-speaker norms.

METHODS

This study employed a qualitative research design to explore Indonesian EFL students’
perceptions of non-native English accents. A qualitative approach was considered suitable
because perceptions of language and accent were subjective and socially constructed,
requiring in-depth exploration rather than numerical measurement (Creswell, 2012). This
study utilized two data collection methods: an open-ended questionnaire and semi-
structured interviews. The open-ended questionnaire was used to gather initial insights into
students’ perspectives, while the semi-structured interviews allowed for deeper exploration
of their responses. This combination enabled the researcher to obtain both broad and
detailed understandings of students’ views toward non-native English accents.

This study was conducted at a public university in Bandung, Indonesia, involving
undergraduate students from an English Language Education program. The research site
and participants were selected based on specific purposive criteria: the students must had
completed the Listening for Academic Purposes 2 course, which explicitly incorporated
topics and materials on Global Englishes. This exposure ensured that the participants
possessed the necessary theoretical background to reflect on diverse English accents.
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The initial stage of data collection was carried out through an open-ended
questionnaire distributed to students who meet the research criteria. A total of 22 responses
were collected and used as the primary dataset for preliminary analysis. As Creswell &
Creswell (2018) stated that the open-ended format allowed participants to freely express
their opinions and experiences without being limited by predefined answer choices.

Following the questionnaire stage, semi-structured interviews were conducted with
six selected participants. In doing so, these semi structured interviews used a flexible
interview guide (Galletta, 2013), allowing the researcher to follow predetermined questions
and exploring other ideas in better depth. The participants were chosen using purposive
sampling based on their questionnaire responses. As Nuralim et al. (2024) explain,
purposive sampling required the researcher to identify and select people who meet specific
criteria and eliminate those who do not align with the study’s criteria. Specifically,
participants were selected because their responses were particularly noteworthy and
differed from those of other respondents in several ways, including their level of acceptance
toward non-native English accents, preferences for native-speaker accents, and personal
experiences with accent-related communication. These distinctive and contrasting
responses allowed the researcher to explore a wider range of viewpoints and obtain richer,
more in-depth accounts during the interviews. Specifically, participants were selected to
represent varied perspectives, allowing the researcher to explore a range of viewpoints in
greater depth. Purposive sampling is appropriate in qualitative research as it enables the
selection of participants who can provide rich and relevant information aligned with the
research objectives (Rose, 2019). All interviews were conducted with participants’ consent,
audio-recorded, and transcribed verbatim for analysis. During the interviews, the researcher
used guiding questions while also exploring emerging topics that arise during the discussion.
To protect the participants’ confidentiality, pseudonyms are used throughout the
presentation and discussion of the findings. The pseudonyms do not represent the
participants’ real names and are used solely to maintain their anonymity.

Furthermore, the data from the questionnaire and interviews were analyzed together
using thematic analysis (Braun & Clarke, 2006). To manage and code the data, the researcher
used NVivo software. The analysis was conducted through several stages. First, the
researcher read the transcripts multiple times to understand the data. The questionnaire
responses were analyzed first to select six students for the interviews. Next, data from both
the questionnaire and interviews were coded and analyzed together in NVivo.

Next, relevant segments of both the questionnaire responses and interview transcripts
were coded according to their meaning and relevance to the research questions. Initial codes
were then compared across the dataset to identify similarities, differences, and recurring
patterns. Related codes were grouped into broader categories, which were subsequently
reviewed and refined by repeatedly comparing them with the original responses to ensure
that the categories remained grounded in the data and represented coherent patterns. This
process also provided an audit trail of the coding and theme development, allowing the
researcher to trace how the initial codes were developed into broader categories and
themes. Through this process, the researcher developed five main themes: Intelligibility,
Global Englishes, Native Ideology, Linguistic Ambivalence, and Accent Difficulty. Finally,
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after presenting these findings, the researcher discussed the results and drew conclusions
based on the obtained data and relevant studies.

FINDINGS AND DISCUSSION

The thematic analysis shows that Indonesian EFL students have complex views about
non-native English accents. The findings reveal a clear paradox between what students learn
and what they feel. On one hand, they academically support Global Englishes and value clear
communication over perfect accents. On the other hand, they still face severe accent
insecurity. This is due to the pressure to sound like native speakers in real-world situations.
These conflicting dynamics are discussed in detail through the five themes.

Fostering Awareness of Global Englishes

The first theme from the data analysis highlights a shift in students’ cognitive
awareness regarding linguistic diversity. After completing the Listening for Academic
Purposes 2 that explicitly introduces Global Englishes Frameworks, the participants
demonstrated an understanding that English no longer belongs exclusively to its native
speakers. In this context, English functions as a means of communication among people from
different first language backgrounds (Jenkins, 2012). Instead, they view English as a
dynamic global lingua franca where local identities and diverse accents are completely
legitimate. This conceptual awakening is clearly reflected in the students' responses during
the interviews. One participant emphasized the natural connection between accent and
cultural background:

“I support Global Englishes. So, accent is not the main thing because the tongue and the way
of speaking in every culture vary. We do not always have to follow native [standards]."
(Dina)

Based on this excerpt, it is evident that students recognize how geographical and
cultural backgrounds naturally shape an individual's pronunciation. Rather than viewing
these variations as linguistic errors or deficiencies, the participant accepts them as a natural
outcome of multicultural communication. This mindset indicates that the classroom
materials on Global Englishes are successful. They reduced the belief that native-speaker
accents are the only acceptable way of speaking.

This stance was also supported by another student who explicitly encouraged a shift
away from native-speaker norms:

“In fact, there is a theory about it, right? Global Englishes. In my opinion, we need to start
breaking this [native-speaker stereotype] down slowly. We should no longer be highly
affiliated with, what is it? With just one specific accent, like the British accent, for example."
(Agi)
This statement underlines a clear challenge against the dominance of standard
varieties like British English. The participant’s call to "start breaking this down slowly"
reveals that the exposure to GE theory does not merely provide students with passive
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knowledge. However, it actively empowers them to challenge preexisting linguistic biases
that place native accents at the top of a perceived hierarchy.

These findings strongly align with previous studies exploring the impact of Global
Englishes instruction in higher education. For instance, Johansen (2023) observed that
engaging students in accent-related coursework not only improves their listening
comprehension of unfamiliar accents but also deepens their understanding of the broader
sociolinguistic dimensions of language usage. Similarly, Boonsuk et al. (2021) reported that
a dedicated Global Englishes course fosters a much greater acceptance of English diversity
and actively builds learners' confidence toward their own localized accents.

Furthermore, the pedagogical success observed in this classroom echoes the
arguments of Fang and Ren (2018), who concluded that a Global Englishes-oriented
curriculum changes student perceptions from a restrictive "native-speaker" ideal toward a
more inclusive framework. By centering classroom discussions on communicative success
and identity rather than forcing phonetic perfection, educational programs can effectively
reduce students' linguistic anxiety and encourage tolerance for worldwide English varieties.

In conclusion, the data showed that the academic materials given in the classroom
successfully equipped Indonesian EFL students with a mature, inclusive sociolinguistic
awareness, allowing them to reject native-speaker standards in favor of mutual intelligibility
and cultural authenticity.

Prioritizing Mutual Intelligibility over Accent

The second major theme identifies the students’ strong orientation toward
communicative function rather than phonetic perfection. The data show that a majority of
the students cognitively understand that the primary objective of any language is the
effective communication of meaning between speakers, regardless of differences in linguistic
background. Rather than worrying about whether their speech mirrors a native model, they
value clarity and the smooth exchange of information. This perspective was explicitly shared
by one of the participants during the interview:

“As long as the pronunciation is clear. The purpose of communication is to convey ideas or
thoughts. So, [accent] is not a problem as long as that goal is achieved.” (Tania)

As clearly demonstrated by this excerpt, students understand that the main purpose of
effective communication lies in its clarity and intelligibility, remaining largely unbothered
by the accent itself. As long as the interaction between speakers is conducted smoothly and
mutual understanding is reached, phonetic variations are deemed irrelevant. This view of
language usage was further stated by another participant:

“I think what matters is how we deliver [the message]. It is not about the accent, or, well, no,
it is not [about that].” (Nala)

This statement shares the exact same view as the previous one, reinforcing the idea
that the clear delivery and the ability to explain ideas effectively are far more important than
speaking with a particular accent. Consequently, an accent is not seen as a structural barrier
to communication, but simply as a characteristic of speech.
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These insights closely align with what has been discussed by Ennser-Kananen et al.
(2021). They argue that accent does not directly determine the actual intelligibility or
understandability of speech, nor does it define a speaker's formal language proficiency.
Instead, accent refers to pronunciation features that do not change the main meaning in the
way that incorrect vocabulary, inappropriate prepositions, or the misuse of idiomatic
expressions can. Because the participants prioritize understanding the intended message,
they tend to view localized accents as effective and legitimate means of global
communication.

Furthermore, this student perspective is highly consistent with empirical findings in
the Indonesian EFL context. For instance, Dirham (2022) found that Indonesian non-native
English-speaking teachers (NNESTs) generally accept localized accents as a legitimate part
of their linguistic identity and a valid standard for teaching. Like the students in this study,
these educators prioritize effective communication and mutual understanding over the
unrealistic native-like perfection

However, although students demonstrate cognitive understanding of English diversity,
a compelling paradox emerges when examining their psychological desires. Despite their
academic awareness of Global Englishes, linguistic hierarchies remain influential. The
following section explores how deeply rooted native speaker ideologies still persist within
the participants’ personal motivations.

The Persistence of Native Speaker Ideology

Native speaker ideology refers to the belief that legitimate and correct English is
primarily associated with people who speak English as their mother tongue, particularly
those from traditionally English-speaking countries. Such an ideology can influence how
native and non-native English speakers are perceived, particularly in English language
teaching (ELT) contexts, including Indonesia (Adalta & Arsyad, 2023) . In this study, the
persistence of this ideology is reflected in students’ continued preference for native-speaker
models despite their exposure to Global Englishes.

The third theme explores that exposure to Global Englishes does not completely erase
internal preference to native-speaker models. Despite their academic understanding of
linguistic equality, many participants still express a strong desire to sound like native
speakers. One participant openly expressed this preference:

“But I want to sound like a native [speaker]| because, in my opinion, it is cool.” (Rina)

This statement demonstrates that, on an affective level, native-speaker accents carry a
high level of social prestige value. Even when students understand that non-native accents
are functionally adequate, they still associate native phonology with status and modern
appeal. This finding directly aligns with Yuwita and Ambarwati (2023), who found that deep-
rooted preferences for American or British English heavily persist due to the societal
perception that native accents sound more prestigious, attractive, and professional. This
psychological preference indicates that classroom lessons cannot easily clear away years of
exposure to media and societal standards that glorify specific certain native English
varieties.

1501


http://u.lipi.go.id/1593190689
http://u.lipi.go.id/1593190689

() DA

FUsicH

Journal of English Language

L Copyright © The Author(s)

Vol. 7, No. 4, October 2026
eaching e-ISSN: 2723-4126
p-ISSN: 2776-8880

=]

However, the desire to achieve a native-like accent is not solely based on social
aesthetics; for some students, it serves as a practical goal for self-improvement and
educational progress. Another participant explained that aiming for a native accent provides
a psychological boost to elevate their language proficiency:

“I want to sound like a native speaker because I feel it drives me to improve my English level
to match theirs. Although it might not be exactly the same, it triggers my motivation and
enthusiasm to learn English.” (Fara)

In this context, the native speaker accent is viewed as an aspirational goal that sparks
motivation, rather than an oppressive standard. This shows that instead of being passively
submissive to native-speaker ideology, students actively use the native model as a personal
benchmark to drive their own learning progress." This double meaning shows that native
standards do not always act as a negative force. Instead, students can actively remake these
targets into a positive internal drive to practice harder. This perspective adds depth to our
understanding of Global Englishes, proving that a learner can support linguistic diversity
while choosing a native model as a personal learning target.

"l once read that having an accent similar to a native speaker makes it easier to get hired in
certain places." (Tania)

Another thing that can be seen from students' perception about its potential
professional value. For example, having native-like accent with better employment
opportunities. Her statement suggests that her perception of native-like accents is influenced
not only by their perceived attractiveness or their value as a learning model, but also by the
belief that sounding more like a native speaker may provide advantages for future career
opportunities. Importantly, the student framed this belief based on information she had
previously encountered, rather than presenting it as her direct professional experience. This
response may indicate that perceptions of native-like pronunciation can also be associated
with expectations about future employment opportunities.

These findings suggest that native-speakaer ideology does not persist only because
students passively accept native-speaker norms. Instead, some students actively attach
personal value to native-like English, viewing it as a source of motivation, prestige, or
potential social mobility. Thus, Global Englishes awareness may coexist with native speaker
ideology rather than automatically replacing it.

In conclusion, while classroom pedagogy successfully builds cognitive respect for all
English varieties, it does not fully eliminate the personal desire to sound native.

Navigating Students’ Linguistic Ambivalence

The fourth theme captures the difficulty students experience when shifting from
classroom theory to practical social realities. On one hand, the participants expressed a
strong sense of pride and linguistic identity, This internal confidence was highlighted by a
participant who noted the positive value of retaining one's native accent:

“Maintaining a bit of our original accent is often viewed positively as a form of authenticity.”

(Vero)
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Another participant reinforced this stance, claiming a total absence of shame regarding
their non-native accent:

“So, actually, there is never any shame with accents. Personally, I am very confident with my
accent.” (Rara)

These responses demonstrate that, within the supportive and inclusive environment
of the classroom, students develop strong personal agency and positive perceptions of
different accents. They recognize that their localized accent is not a defect, but a unique
marker of identity. This finding aligns with Afra et al. (2024), who assert that accent
preferences are deeply tied to identity, involving a complex interplay of social, cultural, and
individual factors, including regional heritage and personal agency.

However, a contrast emerges when students encounter the rigid expectations of the
real world. Despite their internal confidence, participants openly acknowledged that society
routinely judges an individual's professional competence based purely on external native-
like speech patterns rather than formalized test scores:

“Yes, because in reality, people will not look at what our TOEFL score is, or what this and
that score are. Instead, they look at us based on how we speak [our accent].” (Dina)

This societal pressure becomes even more problematic when institutionalized within
educational settings. One participant shared a frustrating contradiction they encountered
during field experience, where educators themselves actively rejected Global Englishes
principles:

“It is quite contradictory because what I found in the field is that there are still teachers who
force [students], saying that when we speak, we must use a British accent.” (Agi)

This fieldwork reality highlights a huge gap between what is taught at the university
and the real-world expectations in schools. The fact that schoolteachers still insist on a
British accent shows a strong institutional bias. As noted by Fang et al. (2022), many
educators still view native speakers as the only ideal role model for language learning. This
mindset treats "nativeness" as the ultimate goal, forcing students to modify or hide their
authentic accents just to be accepted professionally.

This contradiction reflects a form of linguistic ambivalence among the participants.
Although students demonstrated a greater appreciation of accent diversity after engaging
with Global Englishes materials, they continued to navigate competing beliefs regarding
what constitutes a desirable English accent. On the one hand, they recognized that all accents
are legitimate representations of English and viewed their localized accent as an authentic
marker of identity. On the other hand, they remained aware that native-like accents continue
to be associated with prestige, professionalism, and linguistic competence in broader social
and educational contexts.

Rather than indicating inconsistency, this ambivalence may be understood as the
coexistence of multiple language ideologies that students perceive as equally valid. Jaspers
(2020) argues that ambivalence often emerges when individuals are required to negotiate
between competing values rather than fully committing to one perspective over another. In
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the context of this study, participants appeared to balance the inclusive principles of Global
Englishes with the persistent influence of native-speaker ideology that remains deeply
embedded in educational institutions and societal expectations.

A similar phenomenon was identified by Gabanamotse and Batibo (2016), who found
that language users frequently experience tension between maintaining their linguistic
identity and pursuing linguistic forms associated with wider social mobility and acceptance.
While the participants in this study expressed pride in their own accents, they also
acknowledged that professional opportunities and social judgments are often influenced by
native-oriented standards. Consequently, students were not rejecting Global Englishes
perspectives; rather, they were actively negotiating between personal linguistic authenticity
and the social realities that continue to privilege native-like speech.

This theme reveals a deep linguistic ambivalence among Indonesian EFL students.
While they are personally ready and confident to embrace their own localized accents, they
remain constrained by educational and societal structures that continue to privilege native-
speaker norms. The findings suggest that exposure to Global Englishes can foster greater
acceptance of accent diversity; however, transforming long-standing language ideologies
within broader educational systems may require more than classroom-level interventions.
The persistence of native-speaker expectations indicates that students are not merely
learning new perspectives about language, but are also negotiating complex tensions
between identity, authenticity, and professional legitimacy.

This ambivalence should not necessarily be understood as inconsistency in students’
beliefs. Rather, it reflects how students negotiate between their recognition of accent
diversity and their perceptions of the social expectations attached to English in educational
and professional contexts. In this sense, Global Englishes awareness may provide students
with an alternative perspective, while broader social and institutional expectations can
continue to shape how they evaluate and use English.

Managing Technical and Phonetic Difficulties

The final theme addresses the practical and technical challenges students face when
listening to unfamiliar accents. Beyond the social and psychological pressures, certain
phonetic variations present real barriers to immediate comprehension. As noted by Buck
(2001), accent is a significant variable that can heavily affect listening comprehension. This
difficulty was clearly shared by a participant when dealing with strong native varieties:

“For example, a British accent that is heavily British. Honestly, when it is like that, I find it a
bit difficult to catch the meaning, and sometimes I choose not to talk much because I am
afraid of misunderstanding.” (Rara)

Another participant echoed this sentiment, explaining that unfamiliar accents directly
hinder their understanding:

“If the accent is difficult, I cannot hear it properly, so I do not understand what the speaker
is trying to say.” (Vero)
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These excerpts show that when an accent is too thick or unfamiliar, it creates linguistic
problems, causing students to withdraw from communication out of fear of making mistakes.

Despite these comprehension difficulties, students actively employ personal strategies
to overcome their comprehension difficulties. One participant emphasized the importance
of self-exposure and familiarity:

“We really have to study it and become familiar with it first. Only then can we understand it.
The best way is by familiarizing ourselves [with the accent].” (Fara)

Additionally, students utilize digital features to manage listening difficulties when
engaging with multimedia materials:

“For instance, if the accent in a video is too fast or hard to understand, I usually slow down
the playback speed to 0.75 or 0.8 so I can comprehend it. Or otherwise, I will just not watch
itatall” (Rara)

These practical solutions show that students do not just passively struggle with diverse
accents. Instead, they use active learning strategies such as adjusting technology and
building personal familiarity. These adaptive behaviors suggest that students view accent-
related comprehension difficulties as manageable challenges rather than permanent
obstacles. Instead of perceiving unfamiliar accents as evidence of linguistic deficiency,
participants demonstrated a willingness to modify their learning approaches to facilitate
understanding. This finding suggests a shift from focusing on accuracy to focusing on
effective communication, where understanding the message becomes more important than
immediate comprehension. Through repeated exposure and strategic use of technological
support, students gradually develop greater listening flexibility and confidence when
encountering diverse English varieties. Such experiences may also contribute to their ability
to engage more effectively in multilingual and multicultural communication settings where
accent variation is a natural part of language use.

While technical and phonetic difficulties can temporarily disrupt their comprehension,
students show great resourcefulness. They proactively use digital tools and continuous
exposure to bridge the gap between accent difficulty and successful understanding.

CONCLUSION

This study reveals a clear sociolinguistic paradox among Indonesian EFL students
regarding non-native English accents. Culturally and cognitively, the Global Englishes
curriculum successfully teaches students to value mutual intelligibility and respect diverse
accents. However, in real-world situations, students still face heavy accent insecurity
because schools and society continue to demand strict conformity to native standards like a
British accent. While students creatively use digital tools to overcome technical listening
difficulties, this research moves the scientific field forward by exposing a severe gap:
university classrooms are ready for linguistic diversity, but the actual educational ecosystem
is not. Because this study only observed a small group of 22 students at one university, these
localized findings cannot be broadly generalized to all EFL contexts.
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Based on these findings, future educational practices and research should focus on
bridging this pedagogical gap. For curriculum developers, Global Englishes principles could
be incorporated into pronunciation and listening materials by including a wider range of
English accents and emphasizing intelligibility rather than native-like pronunciation as the
main goal. Teacher education programs could also provide training on Global Englishes to
help teachers critically reflect on native-speaker norms and avoid presenting a single accent
as the only appropriate model. For future studies, researchers should expand the sample size
across multiple universities to explore if this linguistic ambivalence happens on a larger
scale.
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